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Perceived Relative

1

Importance of Content and. Process

to EffectiVe Teaching

Introduction

The intricate completies., of the ,ploti.the suspense generated by the

storyline, and the magnitude of the character woufd provide any writer with

the. substance for 'a best seller: The StOfylihe in this best seller focuses on

..

both the degree of teaching competence. 'and .the,guality of teacher education

pr ograMs.

-

State legislatures, colleges of education, professional

organizations of all types, state eduCatiOn agencies, local education agencies,

'-
university.admihlistrations, regianal acp4diting agencies, an4 testing orgatni-

zations by intent and by chance.affectthe teaching competence found in schools

as well as the rqualaity of teacher education programs. Typically,, society's

problems, especially education related problems, seem to escape state and fed

eral agencies' abilities to take action and move toward a slutiorfk(Ker,.-

1A3).

The quality, of teaching coMpetence and teacher education programs is rli1A

as high as it should be. _Dir'ectly and indirettly, delibefate policy decisions °

have cosmetically covered-the complex issues- of teaching and learning (Ker, 4

* 7

19M),
P

The search for, quality education has tended to polarize arguments 'toward

either increased subject-matter (content) proficiency or increased pedagogical,

(process) proficienty 4-5:the way to achieve teaching competence. :111i counter

the arguments of the reformers who conclude in'favor of increased subject -mat-

ter' Proficiency,
Hipp4e(19:44) states, "Well, teaching won't be improved in that

Wayl as anyone who thinks even the slightest bit seriously about education

should realize :'
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Knowing subject matter_contept is important, eAui so are the process

elements by which to teach the subject matter. These. process elements are

.studied ip teacher preparation programs. Denton and Laciaa in their research -

on process meaS'ures- in student teaching found that cognitive attainment of

learners taught by,education majors was higher (74,0) than learners taught by

non-education majors (7=58.9). Learner .cognitive, attainment appears to be

linkecl.to instructional skills (Denton and Lacina, 1984).

, The state 'of Texas, like many other states, is presently reforming its

educational, system, .both teacher education and public schPol edutationfter.

'years of educational neglect (C4rdenast 1984). A great danger to educational

reform in Texas may be the action of.the reformers. This action may cause the

adoption of nonessential and organizationally dysfunctional systems to be

established. The time may be ripe in which' systematically ...10.4pconsider-
A

relationships between problem sources in education and possibletolutions.

Description of Research°Design

In order 'to secure some measurements Of the relative impottanCe of the

mastery of:subject matter content and process skills in teacher'eduCation pro-

perceptions of knowledgeable persons were obtained. Three, groups 'of ,

persons wert.- sampled; public school classroom teachers, -public school building

principals, and membAs of the local boards.of public schools.

. .

Classroom teachers were selected for the obviolis reason that they Jeme

those most closely related to the instructional alotivity under study. Their

perceptions of the relative importance of content and. process in teacher

.

preparati,on programt was of paramount importance. A random sample of 1301

classroom teachers in Texas was selected. This sample represented 5 per cent
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those.teacherS in the public school during the spring 1984 semester. An

instrument to secure the perception's oft this group was mailed to each of the ,

1300 teachers (See, Appendix A). :There were 687 instruments returned which _

represented 53 per cent of the total sample.

-7-7
Building principalS were selected as a sample' "group because they are

responsible for seeing that effective" instruEtion is carried out in their

buildings and becauseof.that responsibility, must supel-vis! teachert and make

judgements about the relative need for additional content or upgraded process

in the instructional activitiel used by the teachers. A random sample of 570

, .

principals was selected representing.10 per cent of principals in the state

4,

during the spring ofe1984. An instrument to secure their perceptions about the

topic under Study was mailed to.each member, of the sample (See Appendix B).

0

The percentage of return was 79, consisting of 448 completed instruments.

Local board members were selected as a Omple group in order to secure

perceptions of lay persons, albeit lay persons.who were knowledgeable about the

public scho"ol endeavor. .A random sample of.566 toed members was selected.

This number represented 7 per cent of the board members in the slate during the

spring of 1984. An instrument to obtain their perceptions about the re,lativt

importance of con;tent and. p cess in teacher,trainiRg was mailed teach board

)
I.

member (See Appendix C). There were 182 instruments returned which constituted

3,2 per cent of those rgai led.

Since a true random sample of each group was secured and since the

percentage cif :return, was.high foreach group, it'appeared thit the findings

were generalizable to the entire group in each ase.

4,
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Summary of Findings

Of the totAl sample of 2436 people suriieyed among the three groups, 1312

returns, representing 54 Per_cent.Of the sample, were acceptable for: 416alysis-

With respect to the, issue of relative,impOrtance of content and process in

teacher educakion, 23.9 per cent of respondents perceived content. to be of

Greater importance while 74.5'per,,,cent perceived process to be relatively more

important to teacher success.

Those' respondents who perceived content to be,of greater importance were

asked-to distinguish among *three suggested levels of content proficiency by

rank-ordering their responsis. Examinati6n of Table 1, below, reveals that

content., proficiency at the level being taught.was perceived to be of most

imp4tance, content proficiency above- the level Ito4Ing taught was second in

F

perceived importance, and content proficiency below the level being taught was

third in perceived/ importance. The strongest rception was reported.for

content proficiency at the level being taug Over 68 per cent of the

respondents-ranked this level first.vhile 16.9 per cent and ..27.2 per cent

considered coner-it proficiency below level a d above level, respectively, 'to be

most important among the 'three choices suggested.

'Table 1 -

.RelatioashiR Between Content PrOficitncg Levels And

Orde of Ranking Among A l Resundents Who Perceived

Content Proficiencg To Of GreateL imtortaace.Than

Process Proficieq.cg in Teacher EffectiVeness

A
i Proficiency f Proficieng 1 P"ficienc/ 1

1 Rank : Below Level 1 At Level Above. Levi .

1 : 16.9% 1 68.41. : 27,27. 1

.

2 1 33.7X , 27.1X 1 39.81.

3 : 49.4%
.

. 4.51. 1 33,0X

From among ttift remedies offered to those respondents who peceivedprocess
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to be of greater importance, proficiency in motivating students to learn was

seen to be of greatest importance while proficiety in the use of audio-visual

aids was perceived to be gf least significance. Table 2 depicts means,
.0

standard -deviations, and rank-order relationships for those respOdents who

selected process prdficiency over content proficiency.

41,

Table 2

Relationships Between Suggested Process Proficiency

.,Remedies And Order of Ranking Ampag All aemndents Who
Perceived Process Proficien0 To Be Of Greater Importance

Than Content Proficieacy in Tekcher Effectiveness

f-1

!Rank.: 1*. : 2* 3* : 4* ! 5* : 1 7* 8*.

1 (t) 1 (X) (X) 1 (X) (X) : (X) : (X) 1 (X) 1

1 : 2.5 1 36.1. 11.2 1 .24.3, 44.9 1 11.6 1 7.5 1 11.4 1

9.7.: 17.2 13.3: 17.4 1 '24.7 : 14.4 1 9.0 : 13.6 1

3 1 1.1 1 13.9 11.8 1 14.1 12.3 1.714.2 : 5.7-1 10.4 1

4. : 11.6 1 13.9 113.3 1 8.6 : 15.4 1 7.6 1 9.7 1

5 1- 2.7 1 9.4 1. 18.0 :I 8.7 1 4.4 1 18.0 1 12.1 1 9.2 1

6 : 5.5 1 7.0 1 16.2 1 9.5 1 3.0.1 15.5 1 18.3 1 7.9 1

7 : 12.6 1 4.5. 14.9 1 ,9.3 1 1.7 1 7.5 1 29.0 1 5.0 :

8 1 63.7 1 0.3 1 0.8.: 3.5 : 4.4 : 3.4 1 10.8 1 2.4 1

1
!Mean 1 6.781 2.82: 4.261, 3.48: 2.211 4.07: 5.321 3.67 :

S.D. 1 0.781 1.881 1.971 2.151 1.53: 1.94: 2.13; 2.12 :

*1: more proficiency in the use of.audio-visual equipment

*2: more proficiency in the use of various teaching strategies

*3: mor proficiency in the selection.and use of instructional

strategies

*4: more roficiency in techniques of classroom control

*5: more profiCiency in motivating students to want to learn

*6:. more proficiency in determining stude learning objectives

*7: more proficiency in constructing p post -tests which

accurately measure.student learning
*8: more proficiency in theiffectivOm oT time in the classroom

Summarm_of Anallsis by Grouks

Analysis of the data by groups revealed that even though'the majority of

all groups perceivedroce%S-proficiency to be of -greater importance than

content proficiency inAeterm&ning teacher effectiveness the strength of the
E.



majority differed among groups. Table 3 illustrates' these differences.

Detailed findings.for.subgroops...within each of .the three. major. ,groups of

respondeis are contained in Appendixes D, E, and F.

Table 3

ImEortance of Content aftd Procesi in Teacher

Education by Group

1 : Content'
,
Proficiency : Process Proficiency 1

1 Gran 1 (X) : (X) :

Principals. 1 15.2 : 84.8 :

Teachers 1 27.8 .' 72.2

Board Members I 33.0 : 67.0

/

While 84.8 per cent of the principals who responded perceived process pro-

ficiency to be pf.greater importance than con-tent proficiency, 72.2 per cent of

the teachers and 61.0 per cant of the board,members who. esponded revealed the

same order in the perceptions of the importance of the two variables..

Differences in perceptions of the importance of content and process were

significant (alpha = '0.05) among the three groups based on the chi -square

statistic. Computation.of the chi-square stttistic_ for each pair of groups

yielded significant differences (alpha = 0.05) between principals' and teachers

and betwen principals and board members while the difference between teachers

and board members did not meet.the specified test.

Findings among and within groups_

In order to determine relationships .of certain variables to the content

and 1Yro_ciss iuestion,.the data were stratified and.analyzed according. to these

variables of interest. The variables studied included size of district.of the

respondent, organizational level, experience level, experience at other leve4s,
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and's0 athe respondent, So that a basis fot-
,

comparison could be determined,

the data were first analyzed to compare each of the three groups on the general

content and process diLhotomy. .Table 4 show 'a Comparison of percentage of

responses by groups of those group members who perceiv,ed content proficiency to.

be of more importance than process proficiency.

Table

Relationships Between:Content Proficiency Levels And

Order of Ranking Among All Respondentt. In Each Group

Who Perceived Content Proficiency To Be. Of Greater

Impo.ctaKce Than Prbcess Proficiency in Teacher

Effectiveness

'

'

.

, . Proficiency -1 Proficiency P
Proficiency

'. : Below Level(7.) : At Level(X) 1 Above Level(7.) .

Rank :Prin. :Tchr. :Board 1Prin. 1Tchr. iBoard :Prin. 1Tchr. 1Board :

1 1 16.3 : 19.0 1 10.4 : 42.9 1 65.1 1 71.4 : 40.8 : 27.2 1 28.6 :

2 1 75.0 1 32.9 1 27.1 1 15.0 1 31.4 1 26.8 1 10c0 37.3 1 44.6 1

3 : 25.9 : 48.1 : 62.5 1 42.6 : 3.5 : 1.8 : 31.5 1 35.5 : 26.8 :

Mean 1 2.251 2.29: 2.521 1.35: 11381 1.301 2.061 2.081 1.98 1

7
8.0. 1 0.721 0.77: 0.68: 0.661 0.561 0.501 0.761 0.791 0./5 1

1.ten though each of the three groups rated proficiency "at level" to be of

greatest importance, "above level" to be next in importance, and "below level"

to be third in importance, examination of Table -4 reveals differences. -The.
I

principals were-virtually divided. in their first ranking between proficienjY at

loiel (42;9 per cent) and proficiency above level (40.8 per cent). TeacKW-

and board members, however, clearly favored proficiency at level. Also, almost

';

4

4- an* identical percentage of principals ranked proficiency at level third as did

those:.who ranked this level. first. ' Appendixes 6, H, and I give detailed data,

for each group on various stratifying variables.

, .

A significant majority of each group (see Table 3) perceived process to be

oh greater Amportance than content in-teacher effectiveness, and 'among these.

groups, all perceived "proficiency in ways to motivate students to want to



learn" to be ofgreate t importance and "proficiency in the use-of-audio-vis-ual

,

equipment" to be of re st importance among the eight possible remedies listtd.

7 . .

Differences were reported, however, in the rankings of the other

remedies.

_ .
six process.

Table _5 shows the means pd standard deviations for each group on

the eight process remedies. Appendixes J, K, and Ugive-a detailed view of the

three groups' rankings.

Table 5

a..

Means and Standard Deviations Of RankintiOf Process
By Principals, Teachers, and Board MeMbers

I

Group, t 1.

Principals

2 4 6 8

Mean 1 6.98 -2.69 4.60 3.18 1 2.33 3.96 5.51 I 3.37

Std. Dev.: 2.04 1.84 : 1.87 2.03 L1.52 1.86 2.06 : 1.89.

1 Teachers I

Mean 6.64 2.68 : 3.95 3.63 : 2.22 4.28, 5.29 : 4.04

Std. Dev.: 2.14 1.76 2.02 2.21 : 1.54 2.02 2.16 1 2.08

.Board
, - .

. ,
Mean : 6.7A 3.77 : 4.50 3.74 1.80 3.85 1 4.90. 1 3.09

Std. Dev.: 2.18 2.17,..: 1.90 2.19 1.41 I It81 1 2.17 : 1..W1

p i it See Table 2 for description of items

Even though discrepancies in ce order ofmean rankings occurred with Tespect.

to the

room,"

eighth item, "proficiency in the effective use of time in the class-

among the three groups (ranked 2nd by board, 4th ;by principals, and 5th'

by teachers), computation of Spearman Rank Order Correlation Coefficients

the three groups,c.evealed a high correlation' in order of ranking among

Principals' ordi' of ranking correlated with teachers' order of ranking at 0.92

and with board members' 'order of ranking;at -0.90.. Teachers order of ranking

corvojated with board Members .order of ranking at 0.78.

Analysis Othin groups

Appendixes D through L depict data which were stratified according



_tested variables. Analyses were completed to determine whether or not signi-
,

fitint relationships existed within groups.'

The.chf-square statistic was .used to determine significance (alpha = 6:05)-

between' and among subgroups within the three broader groupings of principals,

teachers, and board. members-. EXamination of Appendix El, which contains data on

principals' perception of the rellative importance of content and process to

teacher effectiveness, revealed that significant differences existed' among

principals according to experience in the principalship. Pairwise analyses of

the experience groupings revealed that principals . in the 2 -5 year, experience

range viewed content as significantly less important than did principals in

J
either the 6-10 year r or in the 16+ year ange. Similarly, prinCipals in

the 11-15 year range sof experience perceived

important than' did principals in the 16+ yearryoge.

1,

content as significantly less

Statistieal analysis'of relationships among principals on the vUriable

"previous teaching experience" yielded a. significant difference between prin-

cipals Oho had taught at the elementary level and principals.who had taught at

both levels. Those who had taught at the elementary, level Placed a higher

emphasis on content than did the second group. No significant differences were

'observed wh4n teachers who had taught at the elementary-level were compared to

those who had taught at the seelondary level or.when those who had taught at.the

secondary level were compared to those who had taught at both levels.

Similar chi-- square statistics were computed on-the various subgroupings of

teachers .and board members. Data showing, these. groups) perceptions of the

content and procets questio4 are shown in Appendixes Ectrld F. A' greater degree

of homogeneity was found within these two groups. A higher percentage of male

teachers as- compared to female teachetstavored content over process at the

0.65 level of 'significance. All other comparisons :within the teachers'

.
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groupings yielded no significant difference's. Within the board members' sub-,

groupings, a higher percentage of board membersafrom districts with'enrollments

greater than 1000 as compared to those from districts with lewer than 1000

students - favored content at a significantly higher -level. All other

comparisons' within the board member groupings yielded no significant

differences.

'T-tests of significance were computed to determine the significance.of

mean differences among those respondents from- each of the three major:groups

who selected content over...process as instrumental in determining teacher

.

effectiveness. DOIR, on Which the t-tests were computed are found in Appendixes

6, H, and 1. 'Means were computed for each group's rankings of the three levels

.

of suggested content proficie ncy, and tAests of significince were make on the
#cl,

means. No significant differences mere found among the three-major groups on

their perceptions of content proficiency "A.* level % .Board members perceived

content proficiency "below level" to be of significantly less ortanc than

. le

did either principals or teachers (alpha =0.05). Conversely, board members

percOvelikproficienty in content "above level" to of significantly greater

importancepthan did either principals or teachers.

Similar tests of significance.mere.computed within groups. Even though

some significant differences were found in perceptions among these subgroups',

these do not provide further useful inforAation and will not be consi-dered

here.

Appendixes J, K, and depict; data for the three major groups and

subgroups within the .major groups related to perceptions of the relative im-
,

poftance of the eight suggested remedies to improVe the -process of teaching.'

These data were reported by those respondents who selected process as being of

greater importance than content in teacher Effectiveness. SOarman.R4110der.

-10-
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Correlation coefficients were compu4d which compared the ranking order of each

subgroup with all other subgroups within a major groups
.

46.!
Among the pprjtipals' subgroups, all correlation Qoefficientt exceeded

0.90 save one. First-year teachers' rankings correlated at 0.84 with the rank-

ings of secondary, teachers. The NAjor causes for this lower correlation were

that 'while first-1.year principals ranked "proficiency in the use of teaching

strategies" fourth, principals who had taught at the secondary level, ranked

this 4itemt first, and while first year principals ranked "profici'ency in the

effective use of time" second, principals who had taught at the secondary level

ranked this -item fourth.

C

First-year teachers were the subgroup within the teachers' group who

caused the lowest correlations. Even here, however, the lowest correlation was

0.75 while most correlations exceeded 0.90. Fir,st-year teachers' rankings

correlated at 0.95 with teachers in the 2-5'ye4r experience range; at 0.85 with

teachers in the 6-10 year experience range; at 0.89 with teachers in the 11-15.

year experience range; at 0.75 with teachers in the 16+ year experience range;

at 0.77 with male teache and at 0.85 with female teachers. The major causes

for- these differences were tha first-year teachers ranked "prOficiency_ in the'

use of teaching strategies" lower than did the other groups, and they ranked

"proficiency in the effective use-of time" 'higher than did the other groups.

Board members' rankings revealed more randomness than did either of the

other two groups. 'Even though all correlation coefficients were 0.75 -or.

higher, fieWer coefficients exceeded 0.90 among the board. members. In general,

the largest discrepancies in ranking order occurred in the rankings of the pro-'

cess items: related to teaching strategies., classroom control, determining, of

learning objedives, and use of time.

1

9*



Iftelications

The findings from the research described.appear to contain educational im-

plications for at least three areas of impact. Implications-exirst for teacher
_ .

education programs at the pre-service-level; for Staff developmAt programs at

4

the in-service level; and' for personal development activities at the

self-growth level.

The research findings seem clearly t 'imply that the kinds of, learnings'

one acquires ih a teacher education program make a difference in teaching tom-

_petence. Specifically, the degree to which a telicer:in-training has mastered
4

-
the procetCskills necessary to teach effectively thy; reqdfred content will

t.

determin' e ultimate success of the teacher to cause the learnings to occur.

AD -Operwhelming percentage of each of the three grouft sampled perceived

process proficiency to be of greater importance t!lan content Oofitiency as a

measure of teacher effectiveness. The implication of)this finding is that as

local school districts, intermediate service centers, and state departments of

edOcation plan staff development activities for practicing teachers, more at-,

tention must be given to hel -ipg teachers to become more proficient in .mas-

tering processes concerned with how to 'teach effectively the required content.

Findings based on-the analyses of the teachers sampled imply that practi-
,

A*

cing teachers hw'ee a high level of Concern about the needfor. increased profi-

ciency in how to teach what they teachA.A further implication is that as these

teachers strive to improve through self-growth plans, they see mastery of the

teaching process as the way to achieve this improvement.



Recommendations-

Many current critics of the educational. enterprise ;contend that

preservice teachers should hav,e more course work injhe subject matter which
r

. they plan to teacIll, These critics, man9 of whom do not understand, the process

of teachdng and learning, conclude that the acquisition of more subject matter

content in mass doses will cure the ills. of a faltering educitipnal sNstem.
ti

r.

This-argument is falacious to the point-iWat it is even suggested that' hnother
. ,4 1 .

course in 19th century English literaWriWil.lbetter prepare a person to teach
*51ca \

writing skills._

'Recommendations for activities in',,*ach of those areas for.which
.

tions were drawn can be Vade. In .generals the recommendatipns,Jtased on the

implications made, are stated to arrive at the appropriate balance between'

necessary content mastery and process mastery.

1. Te'achinq is p. discipline which must. .be studied, Prospective teachers

must have the opportunity, to practice the skill's necessary to prevent failure

. -

of both teacher and student it the classroom. On balance, therefore, at least

15 to 20 per cent of the coursework undertaken:by prel'service--4eachers should

be done in schools oreducat.ion. To consider less in teacher preParation than

is presently beirm done will disable and weaken teachers, schools, an

ultimately, the nation.

2. Staff development planners for inservice teachers need more closely to

align -staff development activities to observed discrepancies in teaching per
.

formance, Since most of these diScrepancies are Rerceived to be in process

proficiencm, the, obvious recommendation is that more staff devei.opMet

, .

activities which address improvement 4n the teaching act
t
need to be developed

and implemented.



3. Teachers who search for activities to improve themselvts musiebe

assured by the vested organizations that,the choice of formal and informal

activities aimed-at imprpving the process of teching,are.of equal or greater-

*value than additional content-related activities. Many participants in these

vestedsorganizations tend to attempt to convince individuals interested in

self-improvement to take another course or participate in another activity
0

7

which will add to their knowledge of subject matter rather than a.course or

activi(y whiCh improvte :the individual's ability-. to teach the

subject-matter. , Frequently in these arguments a higher value is placed on

subject matter rather than proces,s, and rarely are either organizational or-

individual needs used to determine activities.

Considerations for Future Research

The study could be expanded to secure the perceptions of other groups:

1. parents

2. 'Co-llege and university professors of education.

3. college and university professors other than professors ofeducation,

4. university supervisors of student teaching
-

5. state department personnel

0
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PRINCIPALS' PERCEPTIONS OF TEACHERS'.
NEEDS' IN THE IMPROVEMENT OF INSTRUCTION

_Section A:Bvkgrpund Data. Please complete the following items about you

and your distict by checking the appropriate blanks.
1

1. District ADA
1. 1000 or bellow.

2. Above 1000

Is yout scho ,

kl.' Elientary?
__....

'2. Secondary?

3 Your total administrative experience (03)

4

1. First Year
2. 2'-'5 years

3. 6-10 years
-4. 11-15 years
5. 16 and more

When you were a apher, did you teach at the
1, Eleme tai, level, (K-II)?

2. Seco dary level, (9-12):?

3: Both Elementary and Secondary levels?

5. YoUr sex
1. Male

2. Female

Section B:Think about the teachers in your building-who need the most.

help ih improving instruction. CHECK THE ITEM IN ONLY ONE OF THE
BOXES BELOW which you feel would most improve those teacheks'
performance ip the classroom.

DO NOT CHECK BOTH BOXES

1. More proficiency in the content areas that they teach,
e.g., science, music, history, math, etc.

IF YOU CHECKED THIS ITEM.COMPLETE ONLY SECTION C ON THE BACK

2.

DO NOT CHECK BOTH BOXES

More proficiency in how to teach the content areas.

n.

IF YOU CHECKED THIS 4TEMCOMPLETE ONLY SECTION D ON THE BACK

PLEASE CONTINUE ON BACK SIDE

-16-
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COMPLETE THIS SECTION ONLY IF YOU CHECKED BOX 1 IN SECTION B

Section C:Listed below are several posible areas of improvement
in the content proficiency. Please rank these items by placing

a "1" in front of the item You consider' ofmost importance in
Nelping teachers, a "2" in front of the second most important,
etc. r

1. More proficiency in the content area at levels below (07)

that which they are teaching.

More proficienCy in the content'area at the level
__

they are teaching.

31. More proficiency in the content area at levels'above
that which, they are teaching.

(08)-*

(09)

COMPLETE THIS SECTION ONLY IF YOU CHECKED BOX 2 IN SECTION B

Section D:Listed below are several possible areas of improvement
in the teaching process., Please rank these items byplacing
a "1" in front of the item you consider of most importance i
helping teachers, a "2" inyont of the second most important,

PLC.

1. More proficiency in the use of audio-visual equipment. (10)

2. More proficiency in the use of various teaching (11)

strategies.

3. More proficiency in the'selection and use of (12)

instructional materials.

4. More proficiency in techniques of classroom control.
//\(33)

5. More proficiency in motivating students to want to learn'. (14)

6. More proficiency in determining:student learning objectives. (15)

7. More proficiency in,constructing pre- and po'st-tests (16)

which accurately measure student learning.-

8_ More proficiency in the effective use ul time in the (17)_

classroom.

MAIL YOUR COMPLETED SURVEY IN THE ENCLOSED ENVELOPE.

-17-
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PERCEPTIONS OF TEACHERS'
NEEDS IN THE IMPROVEMENT OF INSTRUCTION

Section A:Background Data. Please complete the fcalowing.items about you

. and your district by checking the appropriate blanks.

1. District ADA
.1. 1000 or; below

2. Above 1000

2. At what leirel do you teach?

1. Elementary level, (K-8)

2. Secondary level, (9-12)

-D. Bdth Elementary and Secondary Levels.

3. Your total teaching expet'ience
1. First Year
2, 2,15 years

3. 6-10 years
4. 1k-15 years
5 16 and more

(n)

(02)

(03)

4. Your sex (04)

1. Male
2.. Female

Section B:CHECK THE ITEM IN ONLY ONE OF THE. BOXES BELOW which you..feel

would be.of most assistance to you in improving instruction in the

subject(fu secondary teachers) or the grade Level(for elementary

teachers) in which you do the majority of your teaching.

DO NOT CHECK BOTH BOXES

1. Wir e proficiency in the content areas that you teach,Mc `e

science, music, history, math, etc.

IF YOU CHECKED THIS ITEM COMPLETE ONLY SECTION C ON THE BACK

DO NOT CHECK BOTH BOXES

2. More proficiency in how to teach the content areas.

IF 'OU CHECKED TH14 ITEM'COMPLETE ONLY SECTION D ON THE BACK

"PLEASE CONTINUE ON BACK SIDE

a
-18-
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COMPLETE THIS SECTION ONLY IF YOU CHECKED BOX 1 IN SECTION B

Section C:Listed below are several possible areas of improvement

in the content proficiency. Pleae rank these items by placing

a "1" in front of the item you consider of most importance in
helping teachers, a "2" in front of the second most important',

etc.

1. More proficiency.in the content area at levels below
that which othey are teaching.

2. More proficiency in the content area at the level

they are teaching.

3. More proficiency inithe content area at levels above

that which they.are teaching.

(07)

(08)

(09)

it

COMPLETE THIS SECTION ONLYIF YOU CHECKED,.BOX 2 IN SECTION .B

Section D:Listed below are severpl possible areas of imp ovement

in the - teaching process. Please rank these items by lacingj
a "1" in front of the item you consider of most importance in
helping teachers, a-"2" in front of the second most important,

etc.

I

1. More proficiqncy in the use of audio-visual equipment. (10)

2. More proficiency in the use of various teaching

strategies.

(11)

3. More proficiency in the selection and use of

instructional materials.

(12)

4. More proficiency in techniques of classroom control. A% (13)

5. More proficiency'in motivating students to want to learn. (14)
4

6. More proficiency in determining student learning objectives. (15)

_ 7. More proficiency in constructing pre- and post-tests
which accurately measure student learning.

(16)'

8 More proficiency in thy: effective use of time in the .

classroom.

(37).

1.

MAIL YOUR COMPLETED SURVEY IN THE ENCLOSED ENVELOPE.

-19-



BOARD.MEMBErtS' MRCEPTIONS. OF TEACHERS'
NEEDS IN THE IMPROVEMENT OF INSYRUCTION.

Section A:Background Data. Please compete the following items about
you and your district by checking the appropriate blanks.

1. District Average Daily Attendance (ADA)
1. 1000 or below
2, Above 1000

2. Your total board of eduction experience
1:1 First year
2. 2-S years
3. '6-10 years
4. 11-15 years

Cm a. 16 and more

3. Have you ever, been a pillaic school teacher or administrator?
1 Yes
2. No

4. Your sex
1. Male
2. Female

Section B.:Think about the teachers in your district who need the most
help in improving instruction. CHECK THE ITEM IN ONLY ONE OF THE
BOXES BELOW which you feel would most improve those teachers'
performance in the classroom.

DO NOT CHECK BOTH BOXES

1. More proficiency in the content areas that they teach,
e.g., science, music,, history, math, etc.

IF'YOU CHECKED THIS ITEM COMPLETE ONLY SECTION C ON THE 4ACK

-1

DO NOT CHECK BOTH BOXES

2: More proficiency in how to teach the content areas.

IF YOU CHECKED THIS ITEM COMPLETE ONLY SECTION D ON ACK

PLEASE CONTINUE ON BACK SIDE

-20--
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COMPLETE THIS SECTION ONLY IF YOU CHECKED BOX ], IN SECTION B

Section C:LiStedilbelow are several. possible areas of 'imprevement

to the content Proficiency. Please rank these items by placing

a "1".in front of the item you consider of most importance in

helping teachers,- a "2" in front. of the second most impOrtant,

etc.

1. More proficiency in the content area at levels below (06)

that which they are teaching.

2. More proficiency in the content Ifea at the level (07)

they are teaching.

/
3. More proficiency in .ilie content area at levels above (06)

that which they are ,teaching.

,

S.

COMPLETE THIS SECTION ONLY IF YOU EHECKED BOX 2 IN SECTION B

Section D:Listed below are several possible areas of improvement
in the teaching procesS. Please rank these items by placing

a "1" in front of the item you consider of most impOrtance in.

helping,teachers, a "2" in front of the second most important,

etc.

1. More proficiency in the use of audio-visual equipment.

More proficiency in the use of various teaching
strategies.

3. More proficiency in the selection and use of
_instructional materials.

More proficiency in techniques of classroom control.

5. Moreore proficiency in motivating students to want to learn.

6. More proficiency in determining student learning objectives.

Mdfre proficiency in constructing pre- and post-tests
which accurately measure student learning.

R. More proficiency in the effective use of time in the
classroom.

MAIL YOUR'COMPLETLD SURVEY IN THE ENCLOSED ENVELOPE.

yom cf-r -21-
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APPENDIX D

-Relative Importance of Contentland Process to Teacher Effectiveness-

. as Perceived by Various Principals' Groups

Group

Ijentity

Number In-: Content 1 Process

Group = Proficienty Proficienty

All'Respondents 1,212 23.9% : 74.5%

All Principals - 448 15.2 84.8

Elementary .244 18.4 2 : 81.6

Secondary 164 12.2 1 87.8

1st Yr. Exper. 17 5.9 94.9

2-5 Yr. " 99 8.1 91.9

6-10 Yr. 124 16.9 : 83.1

11-15 93 10.8 89.2

16+ Yr. 106 25.5 74.5

4aught Elem. 150 20.0 80.0

Taught Sec. 153 14.4 85.6

Taught .Roth 136 11.0 89.0

'Male 333 16.5 83.5

Female 107 11.2 88.8

Dist. ADAi10001 148 11.5 1 88.5

Dist. ADA,10001 290 17.2 82,8

-22-
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APPENDIX
AP I

Relative Importance of Content and Process to Teacher Effectiveness

ts Perceived by Various Teachers' Groups

Group

Identity

Number in 1 Content Process :

Group 1 Proficienty 1 Proficignty_l

: All Respondents
All Teachers

1 Elementary

: Secondary

Both Elem/Sec

: 1st Yr. Exper.

2-5 Yr.
1

'41 6-10 Yr.

11-15 Yr.

16+ Yr.

Male

Female

Dist. ADA61000

Dist. ADA,1000

1,312

681

408

210

46

8

146

166

156

195

156

511

Y62

463

:

:

1

)

:

:

:

1

:

1

1

:

:

4 23.91.

27.8
26.2

32.3

19.6

12.5

24.0

22.9

32.7

31.3

36.5

25.2
28.4

26.8

1

1

74.51.

72.2
73.8

67.7

80.4

87.5

76.0
77.1

67.3

68.7

63.5

74.8

71.6

13.2

t7f..77 '

-23-
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APPENDIX F

Relative ImportAnce of Content and Process AC) Teacher-EffOttigeness

as Perceived by Various Board-Membefs'' Groups'

Group Number i

Group

Content

1 Proficientg .5 Prof, ciintg 1_Identity

All Respondents 1,312 23.9X 74.5X .1

All Board Members) 182 33.0 67.0

1st Yr. Exper 33 33.3, 66.7

2-5 Yr. " 70 35.7 111 64.3 1

6-10 Yr. 37 27.0 73.0

11-15 Yr. 20 40.0 60.0

16+ Yr. 14 35.7. 64.3 1

Teach. Expet. I 32 31.3 68.7 1

No Teach.
-
Experl 147 33.3 66..7

Male 150 33.3 66.7

Female 28 32.1 67.9

Dist. ADA6.1000 97 23.7 76.3

Dist. ADA,1000 1 81
111 43.2 56.8 1

A
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APPENDIX G

Relatiye Importance of. Selected Content Profipencglevels

Among Principals as Perceiied by Those Principals Who Selected

Content Over Process in Importance to Tgacher Effectiveness

1 Group : Below Level(X) 1 At Level(X) i Above Level(i)

: Identity :Rank 11Rank 2IRank 3:Rank :Rank 2:Rank 3:Rnk IfRank :Rink 91

:All Respond. 16.9 33.7 : 49,4 68.4 1 27.1 : 4.5 1 27.2 : 39.8 I 33.0 I

:All Principals 16.3 1 42.9 1 40.8 1 75.0 15.0 1 10.0 : 25.9 1 42.6 1 31.5 1

!4- Elementary 11.4 45.7 1 42.9 1 70.0 1 20.0 1 10.04 33.3 1 35.9 1 30.8

Secondary 25.0 33.3 1 41.7 88.9 5.6 1. 5.6 : 7.7 1 61.5 1 30.8 :

1st Yr. Exper 0.0 0.0 :100.0 0.0 100.0 : 0.0 1100.0 : 0.0 : 0.0 :

C. 2-5 Yr. " 33.3 50.0 1 16.7 62.5 1 12.5 1 25.0;'25.0 1 37.5 f 37.5 1

6-10 Yr. " 1 18.8 1 56.3 1 25.0 1 83.3 1 11.1 1 5.6 1 18.8 1 37.5 1 43.8 1

11-15 Yr. " 1 0.0 1 14.3 1 85.7 88.9 .."11.1 1 0.0 1 12.5 1 75.5 1 12.5 1

16+ Yr. " 15.8 1 42.1 1 42.1 1 70.8 16.7 : 12.5 1 33.3 1 38.1 1 28.6 1

Taught Elem. 1 14.3 1 38.1 1 47.6 1 64.0 1 24.0 1 12.0 1 44.0 1 32.0 1 24.0 1

Taught Sec. 1 20.0 1 33.3 1 46.7 1 90.0 1 5.0 : 5.0 1 6.3 1 62.5 1 31.3 1

1 "(aught Both 15.4 1 61.5 1 23.1 1 73.3 1 13.3 1 13.3 1 15.4 1 38.5 1 46.2

Male 15.0 1 42.5 1 42.5 1 80.4 1 9.8 1, '9.8 1 16.7 1 52.41 31.0 :

Female 1 22.2 1 44.4 1 33.3 1 44.4 1 44.4 j 11.1 : 58.3 1 8.3.1 33.3 1

Dist.ADW0001 16.7 1 41.7 1 41.7 1 75.0 1 18.8 1 6.9 1 27.3 1 36.4 36.4 1

1'Dist.ABA,10001 16.2 1 43.2 : 40:5 1 75.0 1 13.6 1 11.4 1 25.6 I 44.2 : 30.2 I



APPENDIX 14

Relative-Importance of Selectgl Conient_erpficigncy_Lyvtls

Among Teacteri as Perceived by ThoEe Teachers Who Selected

Content Over Process in Importance to Teacher Effectiveness

: Group

Identity -

Below Level(7.) I At Level(7.) : -Above Level(7.)

:Rank 1:Rink 21Rank 3:Rank 1:Raph 31R1nk 11Rank 2:Rank 3

4.5 27.2 39.8;33.0
3.5 27.2 i 37.3 35.5

;All Respond. 16.9 : 33.7 I 49.4 68.4 27.1 :

:All Teachers 19.0 I 32.9 : 48.1 65.1 31.4 1

Elementary 12.0 ' 37.0 : 51.1 67.0 29.0 1

Secondary 26.8 28.6 : 44.6 65.1 33.0;

Both El./Sec. 44.4 11.1 44,4 37.5 50.0 1

1st Yr. Exper 0.0 0.0 I 0.0 100.0 0.0 :

2-5 Yr. " 23.2 30.0 I 46.7 59.4 34.4 1

6-10 Yr. " 1 20.0 34.3 : 45.7 66.7 30.6 1

11-15 Yr. " 13.6 31.8 : 54.5 68.1 31.9 1

16+ Yr. " 18.8 35.4 : 45.8 65.5 30.9 :

Male

Female

25.5 34.0 1

15.5 32.7 :

40.4

51.8

66.7

64.5

29.4 1

32.3 1

Dist.ADA(40001 25.0 22.5 1, 52.5 59.1 36.4 1

Dist.ADA21000: 16.2 33.3 : 50.5 67.3 29.2 :

-26-

4.0 29.3 33.3 37.4

1.6 24.6 44.3 31.1

12.5 25.0 37.5 37.5

0.0 0.0 S 0.0 0.0

6.3 31.3 34.4 34.4

2.8 20.0 40.0 40.0

0.0 31.9 38.3 9.8

ie
3.6

38.0 4.0

.9 35.2 .9

3.9
3.3 27.1 36.4 36.4

4.5 i 29.5 40 9 29.5

3.5 25.9 .4 35.7

,ct
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APPENDIX I

Relativelmbortane of Selected Content ProficiAncy Levels

Among Board Members al Perceived by Those BoArd Membns Who

Selected Content Over PLocesi in Importance to Teaching

Effectiveness

I Group : Below Level(%) : At Level(%) Above Level(%) :

: Identity :Rank 1:Rank 2:Rank 3:Rank 11Riak 21Rank 31RAnk IIRAnk 2:Rank3:

:All Respond. : 16.9 1 33.7 1 49.4 : 68.4 1 27.1 1 4.5 1 27.2 : 39.8 1 33.0 :

VW Board Mbrs: 10.4 1 27.1 1 62.5 1 71.4 : 26.8 1 1.8': 28.6 : 44.6 f 26.8

; f'st Yr. Exper: 27.3 9.1 1 63.6 : 54.5 1 36.4 1 9.1 : 40.0 1 50.0 : 10.0 :

: 2-5 Yr. " 9.5 28.6 1 61.9 1 66.7 : 33.3 1 0.0 1 28.0 : 40.0 1 32.0 :

6-10 Yr. " 0.0 40.0 60.0 : 77.8 1 22.2 j 0.0 1 28.6 1 42.9 : 28.6 :

: 11-15 Yr. " 1 0.0 33.3 1 66.7 :100.0 1 0.0 1 0.0 1 25.0 1 50.0 t 25.0 1

1 16+ Yr. " 1 0.0 1 40.0 1 60.0 1 83.3 1 16.7 : 0.0 1 16.7 1 50.0 1 33.3

Teach Exper. 1 10.0 1 30.0 60.0 1 50.0 : 50.0 1 0.0 1 40.0 1 20.0 1 40.0 :

I No Teach " 1 10.5 26.3 1 63.2 1 76 1 1 21.7 1 2.2 1 26.1 1 50.0 1 23,9 1

: Male 1 10.0 1 20 0 1 70.0 1 70.2 1 29.8 1 0.0 1 31.9 1 46.8 1 21.3 :

Female 12.5 62.5 1. 25.0 1 77-8 1 11.1 1 11.1 1 11.1 1 33.3 1 55.6 1

Dist.ADA$10001 5.0 1 45.0 1 50.0 1 77.3 : 18.2 1 4.5 : 22.7 1 36.4 1 40.9 1

Dist.ADA>10001 14.8 1 14.8 1 70.4 1 66.7 : 33.3 0.0 1 33.3 1 48.5 1 18.2 :



APPENDIX' J

RO4tive Impgrtance of Selected Process Variables Amgpg

Principals as Perceived by Those Principals Who Seltcted

Process Over Content in Importance to Teacher Effectiveness

Group 1, Process Variables(Mean) 1

Identity lee 1 2 : 3 : 4 1 5 : 6 : 7 1 8

All Respondents 6.78 2.82 : 4.26 3.48 : 2.21 1 4.07 1 5.32 : 3.67 1

All Principals .6.98 : 2.69 1 4.60 : 3%18 : 2.33 1 3.86 5.51 1 3.37 :

Elementary 1 6.78 2.63 1 4.41 : 3.22 : 2.23 : 3.71 1 5.34 1 3.40 1

Secondary 7.23 : 2.75 4.94: 3.16 : 2.47 4.11 : 5.69 1 3.39 1

1st Yr. Exper. 6.19 1 3.44 1 4.63 1 3.13 : 1.94 ! 3.88 1 4.94 3.00 1

2-5 Yr. " 7.21 1 2.79 t 4.63 1 3.29 : 2.47 : 4.16 : 5.75 : 3.37 :

6-10 Yr, " 6.97 1 2.46 1 4.50 1 3.23 : 2.35 1 3.70 1 5.56 1 3.39 1

11-15 Yr. " 7.19 1 2.81 : 4.79 : 3.39 : 2.30 : 3.68 : 5.55 1 3.53 :

16+ Yr. 1 6.68 : 2.63 : 4.49 1 2.65 1 2.25 : 3.94 1 5.26 : 3.24 :

Taught Elementary 6.97 1 2.73 : 4.60 1 3.27 1 2.31 : 3.92 : 5.63 1 3.52 :

Taught Secondary 7.11 1 2.45 1 4.83 : 3.30 1 2.46 4.08 1 5.58 1 3.53 :

Taught Both . 6.83 : 2.93 : 4.37 : 2.94 1 2.17 : 3.54 : 5.28 3.08 :

Male 6.88 : 2.66 : 4.61 : 3.20 1 2.30 : 3.80 : 5.43 1 3.27 1

Female 1 7.25 : 2.78 1 4.60 1 3.14 1 2.40 1 4,05 5.75 : 3.67

Dist. ADAt1000 1 6.90 2.64 1 4.44 : 3.26 1 2.07 : 3.97 1 5.63 : 3.46 :

Dist. AD_W000 1 7.01 1 2.70 1 4.70 : 3,44 1 2.47 1 3.80 1 5.44 1 3.34 :

1: more proficiency in the use of audio-visual equipment

2: more proficiency iri the use of various teaching strategies

3: more proficiency in the selection and use of instructional strategies

4: more proficiency in tecbpiques of classroom control

5: more proficiency in motfviting students to want to learn

6: more proficiency in determining student learning objectives

7: more, proficiency in constructing pre- and post-tests which accurately

measure student learning

8: more proficiency in the effective use of time in the classroomn

a
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APPENDIX K

Relative Imp.ortaqce of Selected Process Variables Among Teachers As

Perceived by Those Teachers Yho Selected Profess Over Content in

Importance to Teacher Effectiveness

Group

Identity :

All Respondents.'" :

1* :

6.78 t

All Teachers 1 6.64 1

Elementary 1 6.82 1

Secondary : 6.33 1

Both Elem./Sec. 1 6.39 1

1st Yr. Exper. : 5.00

2-5 Yr. " 1 6.55 1

6-10 Yr. " , 1 6.75 1

11 15 Yr. n- 1 7:07 1

16+ Yr. : 6.37 1

, Male- 1 6.05 ;

Female . 6.77 :

Dist. ADA 1000 : 6.56 1

Dist. ADA 1000 : 6.67 1

2 :

Process Variables(Mean)

3 : 4 : 5 : 6 : 1 8 :

2.82 : 4.26 1 3.48 1 2.21 1 4.07 1 5.32 V 3.67 :

2.68 3.95 3.63 1 2.22 4.28 1 5.29 1 4.04 :

2.74 1 3.40 : 3.70 1 2.34 : 4.25 : 5.43 1 4.06 :

2.63 1 3.80 1 3.5e : 2.08 1 4.33 : 4.95 : 4.17 :

2.44 1 4.18 : 3.22 : 1.81 1 4.33 : 5.41 : 3.49

3.33 1 3.33 ; 2.50 1 2.17 t 4.00 : 4.00 1 3.00 1

2.55 1 3.84 1 3.52 : 2.33 : 4.35 1 5.38 : 4.06 :

2.79 1 3.83 1 3.73 1 .2.20 1 4.16 1 5.46 1 3.96

2,70--1-41-08-44,46-4-2,41-4---4.40-4 5.24 1-4,01

2.65 1 4.09 1. 3.65 : 2.00 4.09 : 5.15 1 4.20 :

: 3.66 1 3.32 1 1.94 1 4.07 1 5.15 1 4.02 1

2.74 1 4.01 1 3.70 1 2.30 1 4.31 1 5.32 1 4.05 1

2.88.1 3.87 : 3.74 1 1.83 1 4,.33 1 5.52 1 3.97 :

2.63 : 3.98 1 3.56 2.35 : 4.26 : 5.24 : 4.03 1

1: more proficiency in the use of audio - visual equipment

2: more proficiency in the use of various teaching'strategiet
3: more proficiency in the selection and use of instructional strategies

4: more proficiency in tehcniques of classroom control

5: more proficiency in motivating students to want to learn

6: more proficiency in determining student learning objectives
7: more proficiency in constructing pre- and post-tests which accurately

measure student learning
8: more proficiency in the effective use of time in the classroom

31
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APPENDIX L

Relative Importtnie Qf SeleLte4 ProctisViElAblgiAmmARALA
Members as Perceiyed by ThoseBiard Metoktrs WIL.WIcte4 Procesi

Qver Content in Tw.ortance to Teicher Effectivenell

Group

Identit a 111

L
Process Variables(Mean)

I 2 3:4 : 5 : 617 1 0

All Respondents, 6.78 2.82 4.26 I 3.48: 2.21 : 4.07 1 5.32 : 3.67

All Board Members 6.76 3.77 4.50 1 3.74 I 1.80 t 3.85 I 4.90 : 3.09 I

1st Yr. Exper. 7.25 3.10!4.50 : 4.05 ! 2.28 : 4,25 1 4.75 : 2.18 :

2-5 Yr. 6.73 3.90 4.24 3.67 : 1.96 : 3.56 1 5.05 : 3.02 4

6-10 Yr. 6.52 3.96 4.48 1 3.96 : 1.59 I 3.89 : 4.39 I 3.11

11-15 Yr. 6.25 3.92 4.67 : 4.25 : 1.33 1 3.42 1 4.58 : 3.58

16+ Yr. " 7.57 3.86 5.00 : 4.00 : 1.25 1 4.57 1 5.86 I 3.57

Teach. Experience 7.70 4.05 4.65 I 3.46 : 2.41 : 4.55 1 5.90 :'2.71

-NuTeatt. Exper. 3:712r- 4.46-1-3.14-1 1661 T-

Male 6.73 3.81 4.50 : 3.80 : 1.82 1 3.85 1 4.86 1 3.19

Female 6.87 , 3.50 4.60 : 3.32 1 1.72: 3.81 1 5.07 1 2.59

Dist. ADAi1000 6.77 4.04 4.60 1 3.38 I 1.93 1 3.75 1,4.70 1 2.90 I

Dist. ADA,1000 : 6.74 3.34 1 4.33 1 4.31 1,57 : 4.00 1 5.24 : 3.42

1: more proficiency an the use of audio:-visual equipment

2: more proficiency in the use of various teachihg techniques

3: more proficiency in the selection and use of instructional strategies
4: more proficiency in techniques of classroom control

5: more proficiency'in motivating students to want to Jearn

,6: more proficiency in determining student learning objectives

7: more proficiency in constructing pre- and post-tests which accurately .

measure student learning
8: more proficiency in the effective use of time in the classroom
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